










1.2	The contexts of schools with community language provision

1.3	Creating positive attitudes towards languages and language learning











3.1	Community languages outside the mainstream timetable





3.4	GCSE in community languages





3.7	Community languages in a vocational context: Training student interpreters





Case Study 1: Plumstead Manor School

Case Study 2: Gladesmore Community School










This report and guidance is based on interviews in late 2004 and early 2005 with teachers and pupils in schools in Coventry, Leicester, Sheffield and London. The secondary schools involved have a significant proportion of ethnic minority students ranging from about 20% to over 90%. All the schools make some teaching provision for pupils who speak a community language. The schools involved willingly shared their experiences of raising the profile of languages, the recruitment and retention of pupils on community languages courses, the recruitment of teachers, pressures on staff time, teacher training and the availability of high quality resources. The good practice in these schools forms the basis for this guidance. 


1.2 The contexts of schools with community language provision

The range and type of provision for community language learning vary significantly and reflect the intake of the schools and pupils’ levels of literacy in their mother tongue and in English. The following examples demonstrate the range of contexts. Some schools combine two or more of these.

	The majority of pupils come from a wide range of ethnic backgrounds. Up to 50 different languages are spoken but two or more languages predominate. These might be Turkish, Panjabi, Gujarati, Urdu, Arabic or Bengali, depending on the location of the school.

	Pupils come from a wide range of ethnic backgrounds. There is a small number of pupils from each language community. A significant number of pupils are at the early stages of learning English.

	A very high proportion of pupils speak the same language. For example, in some schools in Tower Hamlets, 50% or more of the pupils originate from Bangladesh.

	A large number of pupils are in the early stages of learning English. They are literate in their mother tongue.

	The school has a large number of pupils newly arrived from overseas who are in the early stages of learning English. These pupils may not be literate in their mother tongue if they have had little or no formal education before arriving in the UK.

	The school has many students of Asian background who were born in the UK. They speak their home language reluctantly. The school also has a number of pupils newly arrived from overseas who are in the early stages of learning English.
    
This guidance acknowledges these contexts and the challenges facing teachers of community languages and the institutions that offer them. 


1.3 Creating positive attitudes towards languages and language learning

Successful provision for community language learning requires the full support of the school’s senior management team to create an environment where teachers and students recognise and celebrate cultural and linguistic diversity. Pupils born in the UK and recent arrivals to the UK may need encouragement to study their mother tongue and may feel uncomfortable or embarrassed when using it at school. Teachers acknowledge that community languages may suffer from the same negative attitudes among pupils as European languages, when young people fail to recognise the relevance and value of language learning. Parents may share these attitudes and may have little or no awareness that maintaining competence in their first language can help their children to learn another language. These language skills can also have a positive effect on overall cognitive development and academic achievement. Parents and pupils may also feel that there is a hierarchy of languages, where European languages seem to be valued most. 

Schools recognise that they must foster positive attitudes towards all languages and all forms of language learning. They have developed numerous strategies to promote language learning and international awareness. Specialist Language Colleges are well placed to take a lead in this area but other schools provide many examples of strategies that can be replicated. These include:

	Posters displayed around the school in different languages; a poster might illustrate the range of languages spoken in Asia, for example.

	Language of the month: displaying signs in the chosen language and giving students a taster of the language.

	Celebrating holidays and festivals and encouraging all pupils to take part regardless of their religion or background.

	A presentation during an assembly to celebrate the European Day of Languages. The presentation includes photos of famous people who speak many languages (eg Gary Lineker, who speaks Spanish and Japanese), alongside photos of groups of pupils who speak different languages such as Arabic, Cantonese, Gujarati and Panjabi.

	A ‘Polyglots’ club: students from different linguistic backgrounds can enjoy practical and creative activities and share with others in a supportive environment their knowledge, skills and perspectives of different countries, cultures and religions.

	Evenings to coincide with the European Day of Languages (26 September) that are targeted at the parents of year 7 students.

	An international language awareness week with events at lunchtime. Staff and students have the opportunity to learn a range of languages taught at the school or spoken by students within the school community. Teaching is carried out by staff or by students supported by a member of staff. All those who attend are given certificates. In one school, two year 10 students taught Arabic. The ethnic minority achievement team and the modern languages department supported them.

	Suspending the timetable for a day devoted to a specific country or language, for example a Chinese, Greek or Russian Day. During the day students follow a carousel of activities including dance, cookery, art and language work. Language work might cover the alphabet, numbers and simple greetings. In this way students gain an appreciation of the challenges of learning a different language, possibly one with a different script. Students who speak that language can support the teacher or even become the teacher.

	Story-telling in Urdu by sixth form students at a year 6 open day.






2.1 Community languages in the mainstream timetable

Some schools with significant numbers of pupils from one or two ethnic minority groups include one or more community languages in their mainstream curriculum. In most cases only pupils with some prior knowledge opt for these courses, and teachers may have no experience of teaching total beginners. Many schools offer a community language at key stage 3; others only make it available from key stage 4.

There is a wide variety of provision, illustrated by the following examples:

	Pupils study French in year 7 and then choose a second language in year 8 from German, Spanish, Urdu or Latin. They can continue with one or two languages in year 10. The numbers for Urdu fluctuate but the school is committed to continuing to offer this language. In the sixth form Urdu and Arabic are offered in addition to European languages.

	All pupils learn French, German or Spanish in year 7. In year 8 they can opt for Arabic or Bengali instead. The uptake for Arabic and Bengali may be influenced by the pupils’ experience of learning the European language. Languages are not compulsory at key stage 4 but many students opt to continue with Arabic or Bengali. Those who have not studied Arabic or Bengali at key stage 3 can opt to study the language in year 10.

	Year 7 pupils are introduced to modern languages through a carousel of short courses. Bengali, French and Spanish are each taught for five weeks. At the end of the autumn term students opt to study one of the three languages. The majority of Bangladeshi pupils opt for Bengali. Languages are not compulsory at key stage 4 and students decide whether or not to continue with the language they studied at key stage 3. A significant percentage of students continue with Bengali at this stage. Students’ good oral skills allow the teacher to introduce a wide range of topics and to encourage discussion. A small number of students take GCSE early and begin studying for AS Bengali during key stage 4. AS and A level Bengali are also offered in the sixth form, but take-up is quite low.

	Year 7 pupils can choose between French, Spanish and Turkish. They can only study one language and at this stage some Turkish speakers prefer to study French or Spanish. Pupils then continue the language they have studied at key stage 3 through to key stage 4. The school also offers AS and A level Turkish.

	At key stage 3, pupils have a choice of French, Urdu or Bengali. The community languages are offered to everyone, but in practice only those with some prior knowledge opt for them. Once a pupil opts for a language, they continue with that language until year 11. Some students take GCSE early and can take AS at the end of year 11.

	A Specialist Language College offers all pupils at key stage 3 the opportunity to study a European language plus either Bengali or Turkish or a second European language. There are three 75-minute periods per fortnight for each language. This includes time for delivering key stage 3 ICT via languages. At key stage 4 all students learn at least one language and can study a second language as a timetabled option or after school. At this stage more able students tend to choose a European language and learn Bengali after school. Some girls take GCSE early and the school, which does not have a sixth form, is exploring the possibility of introducing AS Turkish at key stage 4.

	At key stage 3 pupils learn French or Spanish. The school has considered offering Turkish at key stage 3 but does not think that their pupils need five years to reach GCSE standard. At key stage 4 students can choose from French, Spanish or Turkish. Turkish is only available to Turkish speakers and the school has two courses: a full two-year course or one hour per week for those whose Turkish is more advanced.

	A Specialist Language College offers all pupils one language in year 7 and two languages in year 8. Urdu is introduced as an option in year 10. Students can choose to take it in addition to a European language or as their only language at key stage 4. AS and A level Urdu are offered in the sixth form.


2.2 Fast-tracking to GCSE

A growing number of schools encourage students to fast-track to GCSE and to begin an AS course during key stage 4, as they recognise the benefits to students’ self esteem and confidence. In the past schools were reluctant to enter students for GCSE before year 11 as they want the results to count towards their GCSE statistics. They now appreciate that these results may be ‘banked’ and reported at the appropriate time. 

Other schools still treat fast-tracking with caution. They believe that students do not have the maturity to tackle GCSE before year 11 and point out that many students may speak a language well but lack literacy skills. These skills may take time to develop if students have to begin by learning the alphabet. 

However, a flexible approach can encourage more students to take AS during key stage 4. Some students indicated that they do not have time to fit in a language in the sixth form, especially if they wish to study Mathematics and Science. Other students may not have the entry requirements to follow an AS or A level course in the sixth form or at a local college. 


2.3 Learners’ attitudes 

Learners have a variety of reasons for opting to study a community language in the mainstream curriculum. 

	Students in a year 10 Bengali class have been studying Bengali since year 7. When they started in year 7 they had already learnt the alphabet. Languages are optional at key stage 4 but they have chosen to continue to GCSE. They originally chose Bengali partly because of parental pressure but also because they wanted to learn about their culture. They also believe that Bengali is easier than a European language but acknowledge that some of their friends find it hard.

	Girls in a year 11 Urdu class are all extremely positive about their experience. They have an excellent rapport with their teacher and many are planning to continue with Urdu in the sixth form. They are all very positive about language learning and recognise the cultural, social and linguistic benefits.

	Girls at a school in Sheffield whose first language is Panjabi are studying A level Urdu because they believe that it is spoken everywhere in Pakistan. They want to be able to read and speak more fluently. They enjoy reading literature and watching TV programmes in Urdu. They are also aware of the potential for using Urdu professionally. They speak with enthusiasm of an Urdu exchange for teachers and sixth formers with a school in Birmingham and describe how they now email girls in Birmingham in Urdu.


2.4 Integration of community languages within the modern foreign languages department

Community languages are well established in the schools. The teachers are integrated into the modern languages departments and some have positions of responsibility. There is good cross-language coordination and they attend departmental meetings regularly, take part in training sessions and share best practice with their colleagues. Lesson observation of different languages is also encouraged. In the main the classes are mixed ability with a very wide spread of ability and the teachers have developed strategies for effective differentiation. Some of the schools benefit from the growing number of PGCE courses for community languages and offer placements to PGCE students. This gives community language teachers the experience of acting as mentors and provides the schools with the opportunity to recruit NQTs.












3.1 Community languages outside the mainstream timetable

Some schools with a tradition of community language provision offer them as an extra-curricular activity (at lunchtime or after school) rather than as part of the mainstream timetable since the numbers of students do not constitute viable teaching groups. At these schools parents have indicated that they would prefer their children to study a European language at school and their mother tongue at a complementary school on a Saturday. Some parents assume that if their children speak a language they are ready for GCSE and do not need to follow a formal programme of study. Teachers are recognising these changing circumstances and putting their energies into alternative provision.

Some schools hold classes after school but for many this is not an option as parents do not want their children, in particular girls, to stay late at school. The number of slots for extra-curricular activities may therefore be limited and community languages compete with sport, drama, music and other clubs. Teachers appreciate this and understand that they must make the clubs special to encourage pupils to attend. They have developed strategies for recruiting pupils, ensuring regular attendance and for monitoring and rewarding achievement, such as the following:

	One member of staff has responsibility for promoting community languages and for liaison with other departments, in particular teachers of EAL (English as an Additional Language).

	An annual audit of pupils to identify the language or languages they speak other than English. Schools have data about the ethnic origin of their pupils but they do not always know precisely which languages they speak. This information should be gathered when pupils enter secondary school and shared with key departments. The school may even ask for the information before the pupils join the school as a way of sending out positive messages about developing mother tongue competence as early as possible. Such audits, while confirming assumptions, can reveal hidden languages such as pupils originally from Somalia who speak Dutch or Italian, or pupils who speak Arabic as well as Urdu. The surveys also uncover the language skills of pupils born in the UK who consider that English is their first language although they may speak another language at home with their families.

	Give a questionnaire to particular pupils to establish how they use their mother tongue and whether they can read and write this language.

	Identify an appropriate teacher for a language club. This may be a member of the languages department, a bilingual assistant or a teacher provided by the LEA. An audit of the languages spoken by administrative and teaching staff can uncover many hidden talents, although a teacher may require training, in particular when students are following GCSE or AS and A level courses.

	Write to parents and pupils, preferably in both English and the mother tongue, to introduce the club and to explain the benefits of studying the mother tongue and the advantages of bilingualism. Key stage 3 pupils may be more receptive than older students as they do not have the pressures of external examinations.

	Establish the format of the classes and protocols with regard to attendance and behaviour. Classes should be more informal to encourage pupils to give up their free time, in particular when there are many other activities to choose from. Pupils often bring their lunch and the school may provide refreshments. 

	Agree policies for initial assessment, homework and for monitoring pupils’ attendance and progress. It may be most practical to follow school or departmental policies. Where the teacher is not based in the school a member of staff should be responsible for managing the teacher and monitoring attendance and progress. 

	Encourage key staff such as form tutors to remind pupils to attend and to take an interest in their progress.

	Provide guidance for parents indicating the support that they can provide, such as practising the language, encouraging their children to listen to a community radio station, using the internet, reading newspapers.

	Provide suitable accommodation and access to resources (exercise books, text books, dictionaries) and to ICT, eg interactive whiteboard, computers.

	When students are preparing for GCSE examinations, arrange for a mock examination and practice orals.

	Supplement classes with a couple of booster sessions on a Saturday.

	Celebrate success: use incentives to encourage achievement and high standards of behaviour. 


3.2 Community language classes in practice

The following two examples illustrate the wide variety of extra-curricular provision:

	The school has a number of Dutch-speaking Somali pupils who lived in Holland prior to moving to England. The school offers a fast-track one-year GCSE Dutch course once a week after school. This is supplemented by two Saturday seminars. The head of the languages department, who is not a Dutch speaker, runs the classes, supported by a Dutch speaker who provides the linguistic content. The head of department plans the lessons and prepares materials. The classes are open to any pupil in the school as well as to pupils from other schools. The classes have been a great success and 80% of the initial group achieved A*- C in their GCSE. This year, two pupils are preparing for AS and are helping younger students.






Various factors motivate students to give up their time to attend language classes, as these examples show:

	Girls in year 9 are studying Arabic, their home language, at lunchtime. They can also go to Arabic classes on a Saturday if they have time. The girls enjoy coming to the classes which have a very friendly atmosphere and a strong social dimension. They enjoy talking to other girls in the school who speak Arabic. They look after the younger girls and act as translators for girls who are new arrivals in England from the Sudan and Kuwait.

	Girls in years 7–9 attend Urdu classes in school at lunchtime. Some also go to classes at the Mosque several times a week where they can learn Arabic and Urdu. They would like to have more time to study the language but accept that they would not be able to stay after school for classes. Older girls at the school who speak Gujarati or Urdu have not taken a GCSE in their mother tongue and now regret that they did not have the opportunity. They are now actively encouraging younger siblings to attend classes. They all agree that more should be done to raise awareness of the importance of community languages and that classes should begin in year 7, before they have the pressures of GCSE and A level.

	Pupils in years 7-10 are studying Panjabi so that they can communicate with grandparents, for religious reasons and in order to achieve sufficient higher-grade GCSEs for entry into the sixth form. They are all studying French as well and this helps with Panjabi as the topics are the same. They grumble a little about giving up their lunch hour and say that they would like more games to help them learn.


3.4 GCSE in community languages

Many schools are able to provide extra-curricular classes for one or two languages but do not have the resources to provide formal tuition for additional languages. Indeed, there may be only one or two students who speak a particular language. Nevertheless, schools encourage students to achieve a formal qualification in their mother tongue if a qualification is available. They appreciate that students cannot be entered for external examinations without preparation and have developed strategies to help students to achieve the highest grade possible.

Schools have found that the following strategies promote success at GCSE:

	Identify the students who may wish to take a GCSE in a community language. This may be done through consultation with EAL teachers or the ethnic minority achievement team and through an audit of the languages that students speak.

	Give a member of staff responsibility for liaising with students, parents and complementary schools. Responsibilities would include initial assessment as well as coordinating administrative arrangements for oral examinations. Students also find it helpful if the member of staff has a base that they can go to, perhaps at a particular time every week, in case they have queries.

	Agree when students can sit community language examinations. Some students are taught at community schools and these schools inform mainstream schools when the students are ready to sit an examination. Other students are self-taught and the mainstream school will need to judge when to enter them. Many students benefit by taking their GCSE early as it increases motivation and confidence and encourages them to continue to AS.

	Build up a bank of examination papers that can be given to students for practice. Ensure that students understand what the oral examination involves.

	Carry out an audit of the languages spoken by other members of staff. Staff may be willing to carry out an initial assessment of a student’s level of prior learning and they may also be willing to help on an informal basis. 

	Make sure that students know which member of staff speaks a particular language.

	Keep a list of complementary schools in the area and encourage students to attend. Ideally pair them up with someone at the school who already attends these classes.

	Build up a list of oral examiners and share information with local schools.


3.5 GCSE in community languages in practice

The following examples illustrate different approaches to organising GCSE entries:

	A school enters students for a wide range of languages in addition to those taught in the mainstream timetable. The EAL department carries out an audit of languages to identify students who might wish to be entered for GCSE. A member of the languages department manages this. She has a timetabled slot after school each week for students to see her to discuss taking a GCSE. The information is publicised through posters around the school and notes to form tutors. Letters are sometimes sent to parents.
 
The teacher sets each student a past GCSE paper and arranges to get this marked before she enters students. She may ask a member of staff to mark it or one of her contacts in the community. She also uses these contacts to recruit oral examiners. The teacher refers students to other complementary schools if there are any in the locality. She believes more could be done to formalise these arrangements and to develop networks within and across LEAs.

	A school has an assistant who helps with the administration of GCSEs in community languages. Potential candidates are usually identified in November. At this point the modern foreign languages department publicises the exams through announcements, assemblies and form tutors. This awareness-raising is essential as there are many new staff who may not be familiar with what is available. Although there is no formal audit the Head of Department has identified the language skills of staff across the school and many of them support students taking examinations. She also has a network of contacts outside the school. 

Students are given past papers to assess the amount of preparation they need before taking an examination. Where there is no member of staff who speaks the language, the head of department might ask a student to write a passage referring to the past, present and future and then ask the student to identify language features such as the different tenses. This gives her an indication of the student’s level in reading and writing. The department also trains staff to conduct the oral examination. 






The majority of pupils who sit GCSEs in community languages achieve high grades. It is important to acknowledge this and to celebrate their success. Schools and LEAs do this in a variety of ways:

	At the annual presentation evening, all students who have taken GCSE or AS/AL early are included.

	Giving a subject prize for a community language, even if the class is extra-curricular.

	Drawing attention to the range of languages in which GCSEs are taken in a school, in order to emphasise the cultural diversity of a school.

	Articles in the school newsletter about pupils who have taken community language examinations.

	Departmental certificates presented to pupils in year assemblies.

	Language Achievement Awards presented at a ceremony for all pupils in the LEA who sit GCSE or AS/A levels early. The ceremony takes place at a prestigious venue and the awards are presented by a local MP.


3.7 Community languages in a vocational context: Training student interpreters

In the schools visited many of the pupils are in the early stages of learning English. Their parents or carers may not speak English and will need help to understand what is happening at school. Schools have access to interpreters but there are many times when they use school pupils. This needs to be handled sensitively. 

One school has tackled this issue by developing an interpreter’s course for post-16 students. The school has now decided to make this available to students in years 10 and 11 as well.

The course is open to students with oral fluency in a language other than English. The classes cover practical aspects of interpreting, such as the difficulty of translating certain terms and concepts from educational contexts into other languages. Students are also taught to consider some of the ethical issues involved in interpreting (eg the importance of impartiality and confidentiality). About 15-20 students are following the course and these students can practise their skills at academic review meetings and parents’ evenings. There is an assessment at the end of the course for the post-16 students. 
The students involved have different ethnic backgrounds and there is a strong emphasis on respecting the language and culture of others. As well as developing skills using their own language, the students learn about the cultural background of languages spoken by others in the group.
Within the wider school community the scheme enhances the status of the various languages spoken by the students. It also increases the self-esteem of the students involved. They develop a sense of responsibility, pride in their achievement and motivation to develop their language skills further.




4.1 Complementary schools and links with mainstream schools

Many of the pupils at the schools attend complementary schools in the afternoons or on Saturdays. Some LEAs keep a register of complementary schools and provide some financial support, but the majority of the complementary schools are funded primarily by donations from parents and the local communities. Complementary schools may struggle to find affordable premises. Some are based in maintained schools. They may pay a nominal rent or may be provided with free accommodation but often they have no access to ICT or even photocopying facilities. Contacts between the mainstream and complementary schools may be minimal, even when teachers from the mainstream school are also teachers at a complementary school. 

However, a growing number of LEAs and maintained schools recognise the benefits of collaboration. They acknowledge the contribution of complementary schools and view these schools as integral to the development and achievement of ethnic minority pupils. One LEA provides data on the ethnic mix of schools to enable the complementary schools to target the appropriate primary and secondary schools when advertising their courses. Another LEA, through the Ethnic Minority Achievement team, produces a directory of supplementary schools, mother tongue classes and community organisations in the area.

The following examples illustrate collaboration between complementary schools and mainstream institutions: 

	Eight community schools use classrooms at a Specialist Language College in Sheffield on a Saturday or Sunday. The schools teach Mandarin Chinese, Greek, Sudanese, Portuguese, Japanese and Persian. They are independent, although they may receive some funding from the LEA, and the teachers are all volunteers. The language centre manager provides resources and the college helps with GCSE entries. The college also gives them information about training opportunities and acts as a conduit for messages from the LEA, such as how to access funds to support training and about access to ICT. Recently the LEA contacted them about the possible availability of second hand computers for the community classes.

The college provides language awareness lessons in a number of primary schools. Languages offered can include French, German, Spanish, Urdu, Japanese, Italian, Greek or Arabic. The Language College Director uses teachers from the complementary schools to help deliver these lessons.

	An FE college provides free accommodation for a complementary school. The school then supervises an adult Gujarati class that takes place at the same time. This course is part of the college’s community programme. The complementary school also advertises and recruits for the course. 


Where there are no existing links or collaboration, the LEA and mainstream schools should:

	recognise the mutual benefits of collaboration between the sectors; 

	understand what complementary schools do and encourage pupils to talk about their experiences;

	formalise links between complementary schools, the LEA and maintained schools and build on any recent initiatives to develop networks of community language teachers;

	consider ways of sharing best practice and resources across complementary and maintained schools, such as training events or materials development;


















A large number of languages are spoken within the school, in particular Panjabi, Urdu and Gujarati. Staff stress to the girls the positive benefits of studying a community language and that developing their language skills supports the development of other skills. In their interview before entering the school, girls are asked about the languages they speak.

The school offers classes in Arabic, Panjabi and Urdu at lunchtimes and there is a small number of timetabled A Level classes in the sixth form. Classes are usually for mixed ages and students are encouraged to sit GCSE, AS or A level examinations when they are ready.  Some girls take examinations in year 7, if appropriate, as success in community language examinations is a great boost to their self-esteem. Girls also sit examinations in languages not taught at the school including Bengali, Chinese, Modern Greek, Gujarati, Italian, Persian, Portuguese, Russian and Turkish. If girls are not literate in a community language they are encouraged to study the language if a teacher can be found or if community classes are available in the area. A number of classes are held in Supplementary Schools on the school’s premises on Saturday and Sunday mornings. 


Management of community languages

The community language teachers are based either in the language development department or the language support department and are mentored jointly by staff from the language development and the modern languages department. The school believes that it is very helpful that the community language teachers are members of the school community and not just brought in once a week for classes. 

The modern languages department has given the community language teachers guidance in writing schemes of work and provides them with resources such as textbooks, dictionaries and photocopying facilities. They are invited to in-service training sessions and to departmental meetings, although they are not always able to attend due to other commitments.


How the classes work

At the beginning of the school year parents are provided with information about community language courses.

There are three lunchtime classes for Urdu and students attend once a week. Pupils are initially assessed in all the skills and then join either a beginners’ or a GCSE class. The beginners’ class is a new initiative and reflects the fact that some of those studying Urdu are Panjabi speakers. 

Panjabi is taught by a qualified teacher who has just completed a PGCE at Goldsmith’s College. Most of the Panjabi speakers were born in the UK and do not have strong literacy skills, so are starting from scratch. 

There is one Arabic class which caters for beginners. Girls who begin learning to read Arabic in year 7 are often ready to take GCSE at the end of year 9. They work on their own in class and have access to Arabic software. They understand the importance of developing literacy skills but would like to speak more in lessons, as they need to practise listening to Arabic to enable them to understand the news. Although they have an Arabic lesson only at lunchtime they can go to the department for help at other times and they also get support at home. 

The school has a number of Tamil speakers. Although Tamil is not taught at the school the teacher of the Saturday school works at Plumstead Manor and this provides a link for the girls.






The department provides support for girls in the early stages of language learning and is based in a large room that is open before school, at break, at lunchtime and after school and is supervised on a rota basis. Students come to the department for support with homework and coursework, to use computers and the internet, for help with practical issues, for community language classes, clubs and social recreation. Language development teachers work with mainstream teachers in class to raise the achievement of all students, especially bilingual students. The team of bilingual assistants support beginners in their mother tongue. The school is keen to tap into the language skills of all staff and the girls know who in the school speaks which language. Staff can then support girls in the early stages of learning English or with their home language. 





















The Headteacher is very committed to supporting community languages and has recently given a member of staff specific responsibility for setting up a department. In the past, speakers of community languages were not always identified. They tended to fall between the modern foreign languages department and the Ethnic Minority Achievement Team and there was a need to establish formal structures and clear lines of responsibility. 

The school defines community languages as those languages of which pupils have prior knowledge through their home background, but which are not taught in the mainstream curriculum. There are significant numbers of Bengali and Somali speakers and pupils who speak French, German and Spanish. Turkish is offered as a modern foreign language within the mainstream curriculum and is therefore not classed as a community language.


Identifying speakers of community languages











The school provides information for parents about community languages. It suggests how they can support their children by finding time to speak to them in the target language, and by encouraging them to listen to community radio and to read newspapers.


GCSE in community languages

Language clubs are held after school or on a Saturday and run for a year, but there are plans to run them as a two-year programme in the future. Students are usually entered for GCSE in year 10 but a few take the exam in year 9 if it is felt that it would stretch them. The school finds that taking GCSEs in year 10 increases students’ motivation and confidence, particularly when they have had problems at school. This impacts positively upon their learning. 













































The school is fortunate to have the use of facilities at Leicester College. Accommodation is provided free of charge and the school has some storage facilities. In return the school supervises an adult Gujarati class provided by the college that takes place at the same time. 

The school, helped by donations from parents, has bought a sound system and a combi-video/DVD. The school also uses the library of the nearby Temple which has benefited from lottery funding. This library has been equipped with a range of Gujarati books for children and adults. At present the school does not have access to computers but it may be possible to purchase some for the library in the Temple. The A level class has used the City Learning Centre on a couple of occasions but the school cannot use it on a regular basis for financial reasons.

The school has a number of Gujarati textbooks but resources are fairly basic. Teachers create resources but there is no network for sharing materials with other complementary or maintained schools at present.

The LEA provides a small grant each year and parents pay £40 a year. 


Format of the morning






Children are expected to attend regularly and request permission to miss a lesson for special occasions. Attendance is excellent and children are encouraged to explain their absence or late arrival. The headteacher sets up the television for pupils during the cricket season to encourage attendance.

There are strong links with parents and regular parents’ meetings are held to discuss progress.

Children are well behaved and show respect for all the teachers. They enjoy the classes and see them as an opportunity to make new friends from their community as they all attend different mainstream schools. They also see the positive benefits of learning Gujarati and of learning more about their culture. However, there are few links with their mainstream education and children do not as a matter of routine tell teachers in their mainstream school about their activities and achievements on a Saturday in their complementary school. 






The children are taught in groups of about 20 to 25. The school tries to group them by age but this is not always possible, as some children do not join until they are of secondary school age. Some classes are a mix of primary and secondary pupils. Attainment levels in Gujarati vary across the four skills as many of the children’s parents and grandparents were born in the UK.

Pupils are assessed when they arrive and parents are asked if the children have any particular learning difficulties. Teachers are then given advice as to how to support particular pupils.

Unlike some complementary schools that base their curriculum on one imported from Gujarat, the school has its own curriculum based on GCSE and A level topics. Teachers with experience in primary and secondary education bring their pedagogic skills to their lessons. They do not introduce primary content, as they want the school’s curriculum to be distinctive. All classes focus on language learning. The youngest children concentrate on listening and speaking and there are lots of games, although some parents would like to see more reading and writing early on.

The school encourages a bilingual approach and teachers move between English and Gujarati. Pupils are encouraged to say what they want even if it means that it is only partially in Gujarati. During class they undertake a range of activities, including translation, that involve switching from one language to the other.

Pupils are given regular homework. Some ask their parents for help but not all parents can read and write Gujarati. Some students are developing as independent learners and attempt to do the work on their own and bring questions to the next class.

Pupils take GCSE when they are ready and the school prides itself on its examination success. Some GCSE candidates are as young as 12, others who started attending the school later are 14 or 15. All pupils are entered through Leicester College and parents pay the examination fees.
















Parental consultations, once a term, are an important and integral part of the monitoring and assessment of pupils and of school development.  

The Oxford Centre for Hindu Studies at Oxford University has developed a modular course for adults as part of the cultural and religious development of the school.






Despite the support of Leicester College, the school has a very limited budget and there are occasions when the teachers do not get paid for several months.
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